Beyond the First Year Experience: Strategic Learning Outcomes and Assessment for the Second Year Seminar

Background BEAM Method Assessment
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Sophomore/Junior Level Outcomes and Learning Activities

Key Learning Outcomes Sample Activities L esson Plan
Identify problems, articulate . Peer/group feedback on approaches to a topic
questions or hypotheses, and determine the within the discipline Teaching Strategy #1
need for information : BT&}IHStOI‘m a fantasy bibliography for your B AM Provide an overview of BEAM, including examples of literature that can be
assignment categorized using BEAM.
Teaching Strategy #2

Access and collect the needed . List the key starting places for a discipline

. . . . Y : Break students up into groups of three or four. Each group takes five minutes to skim °

line- fic dat th . . . .
information from appropriate primary and (discipline-specific databases or other different articles on the topic of teen pregnancy. Each group answers the following Beneﬁts &’ RlSkS
secondary sources sources) questions:

. Practice advanced search strategies

® [f your paper were on this topic, how would you use this information? As background, exhibit,

Benefits
argument, or method? Why?

® Students begin to organize information for use early in the search process.

Recognize complexity of problems and
identify different perspectives from which
problems and questions can be viewed

. Introduce professional literature to help
students develop an 1dentity within a
discipline or field

® [s this a good source of information? Why/why not?

® Students gain an awareness of different ways of using information.

® Pretend this 1s the only source that you have found so far. What other kinds of information you still
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need? ® Students are pushed beyond simple definitions of source types (e.g., primary vs. scholarly).
Identify, analyze, and evaluate reasoning . Reinforce evaluating sources : Risks
and construct and detend reasonable - CRAAP Teaching Strategy #3 , , , ® Students may not see the relevance of the BEAM method to their papers or projects.
t d lanati BEAM Demonstrate key databases for scholarly information, as well as government infor- ® Students may feel overwhelmed applying another strategy for evaluating information, in addition to scholarly vs
AIrguIncnis dnd Cxpidnations - : : : ) .
mation, think tanks, and global sources. popular or the CRAAP test.
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